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 The class period was almost over as I walked into my UBC student teacher's classroom to 

pick up a few files.  I noticed that the LCD projector was showing one of the English 11 classes' 

Macbeth skits again.  Half the students were away on a ski field trip and the remaining students, 

after having completed their classroom work early, had asked her if they could watch the video.    

I had left my computer hooked up to the LCD projector and they noticed their movie on my 

computer's desktop.  A smile spread across my face because I had an inkling that the request was 

two-fold:  they wanted to relive the good times because they had fun writing, producing and 

showing their Macbeth skit (everyone in the class had a role in its production) and they wanted 

to show off to the new student teacher what they could do. 

 Each year I advertise in the student bulletin, the showing of each of my English 11 

classes' Macbeth skits at lunchtime.  We meet over lunch in my classroom over a series of days 

until we've seen all the skits.  The audience is primarily students from my blocks of English 11; 

however, I have had Grads who were in my classes the previous years come to sit in and watch 

the current Elevens' skits.  Inevitably, the Grads in the audience like to compare.  They always 

ask me if I had saved their skits from last year so that they could watch it again.  How could one 

whole-class activity continue to induce students to wax nostalgic many years after they have 



graduated from our school?  How is it that this one project in the Grade 11 year consistently 

resonates with students into their graduating year and beyond?  

 Residing in my desk are a dozen or more videos and DVD's that I have accumulated over 

my 15 years of teaching Macbeth at this little school.   I usually begin my Macbeth unit by 

"hooking" the students with clips from across the spectrum of videos.  It's always fun to see the 

creativity and ingenuity the students from the early 90's used, like a long hallway carpet to 

display their names written on paper in the opening credits, a visit to a stable where a student 

took riding lessons to film Macbeth astride a real horse in a western adaptation, and then the 

glowing light sabers in the Macbeth and Macduff fight scene.  This 3 minute digitally created 

scene in the Star Wars spoof made by the Elevens from 3 years ago took 5 hours to produce and 

was part of the techno-gyrations in a 20 minute video that would wow future audiences to come.   

I make a little comment that my favourite skit thus far is the musical created by the 2009 grads 

because I like cheese.   Can you believe the whole class actually sang and danced like in Glee?!   

Invariably,  someone pipes up from the audience that their class can do better.  I raise my 

eyebrows, "Really?  Well, I'm sure looking forward to seeing what you'll create then!"  

 While watching the clips, the students exclaim, "Hey that's my older brother!" and  " Oh 

My God!  That's my sister!"  Students no doubt have done many skits before over the years in 

Drama, Socials Studies and English classes.   However, I think the major difference between my 

skit and other teachers' skits is the fact that I have my entire class participate in the production of 

the whole play; not just one scene or one act.  As well, these skits become part of a UHill legacy 

that we build upon year after year.  When I was younger, I would often worry that others would 

think of my approach to this skit activity as "unstructured,"  and indeed it seems so superficially.   



Like Barron and Darling-Hammond say, this inquiry approach does  "require extensive 

scaffolding and constant assessment and redirection as [it unfolds]."   The monstrous undertaking 

is one that I build up to during the year and scaffold constantly during the unit.  

 Barron and Darling-Hammond assert that "inquiry approaches to learning are challenging 

to implement."  The most challenging and disconcerting thing about the skit itself is that I do not 

do much for its production at all.  At times it feels as if I have little control over the product.  I 

have an idea of what the skits will look like because I have the writers post their script for 

viewing on my class wiki, but I have no idea how the skits will turn out.  I make rules of course, 

and tell them what isn't allowed, but at times it feels very unstructured, especially near the end of 

the unit during the 2 class periods I allow them for filming; when my class splits up and students 

go off into the woods to film or rehearse different parts of the play, leaving me alone in the 

classroom.   I realize that they've been rehearsing, filming and running around quoting lines from 

Macbeth off campus on their own time after school and on the weekends, all without my 

guidance.  I know these two promised class periods are a drop in the bucket out of the many 

hours they have devoted to working on the skit outside of class time and off campus.  So I let go 

and allow them to use the two class periods as they wish and I have never had any classes 

mismanage the class time I have given them.   Of course, as soon as I realize that I'm alone, I 

immediately head off and check on all the groups, but there is that feeling in those 5 minutes of 

silence alone in my classroom when I think "Oh, maybe they don't need me."

 I convince myself that I've taught them all that I could possibly teach them throughout 

this whole Macbeth unit and these are just 2 classes where I let them go off and film willy-nilly.   

What could happen?  A coyote attacks them in the woods while they're filming the witches' 



scene? Some colleagues' classes get disrupted by my learners yelling and screaming on the grass 

field as they film the battle scene between Macbeth and Macduff? Or my administrators wonder 

aloud "Where's your teacher?" as I flit from one group to another?   Actually none of these things 

have happened (to my knowledge) but I worry every year that it will.  In any case, I haven't been 

called on it.  I just remind my students not to use toy guys that look real if they're doing that 

mafia adaptation because I wouldn't want a SWAT team descending on the school...and I cross 

my fingers that they don't do anything that would get us on the 6 o'clock news.   I warn them that 

they should expect to have their video seen by their peers, other teachers, and possibly parents 

and administrators.   I comment, "Imagine that you'd have your grandma watch it.  Don't do 

anything on the video you wouldn't mind your grandma seeing."    I have to trust my students to 

do the work and meet the deadline on time.

 I can provide formative feedback and help in class, but most of the filming is done off 

campus, with no adult supervision.  The only decision I make early on in the project is to choose 

4 student-leaders:  2 writers, 1 director and 1 producer.  I have all the students write up a list of 

what parts they would like to take, then list their experience in theatre, their talents (art, music, 

makeup, design) and anything they can offer to the production, such as a house for filming, video 

camera or editing program.   I hand over these slips of information to the 4 student-leaders I 

chose to produce the skit and watch as they discuss how to decide on how to assign parts.  

Inevitably they use the students' write-ups for help in deciding.  Some groups work 

democratically and others work dictatorially; but in the end the job gets done and I get my 

product.  Because the 4 student-leaders cannot do the project all by themselves, and I stipulate 

that all students must be seen on the video and have a part, there is great motivation to distribute 



the amount of work fairly among the members of the class.  For instance, editing takes 

experience and many hours, the part of Macbeth obviously must be given to a student with some 

acting skill and of course the writing of the script takes talent as well as time.  They need one 

another and they need to make good use of each other's divergent skills to create the best product 

they can.  

 Barron and Darling-Hammond indicate that students "learn more deeply and perform 

better on complex tasks when they have had the opportunity to engage in more "authentic" 

learning."   What is more complex and authentic than writing, acting in and producing a Macbeth 

skit to be seen by your peers and future Grade 11's?   The Macbeth Skit has become a UHill 

tradition that I am loathe to end.   When students participate in the making of The Macbeth Skit, 

they work collaboratively on "extended constructive work"  in a very large group. Sometimes my 

classes have up to 30 students.  They are also largely self-regulated because I am rarely asked to 

intervene to help with scheduling, rehearsing and disciplinary problems.

 Summatively evaluating the Macbeth Skits has always seemed like an after-thought.  The 

process has always held more value than the end-product.   Barron and Darling-Hammond 

suggest that "assessment strategies must be designed to support both formative and summative 

evaluation."  After the videos are seen by all, I despise having to assign a numerical mark on the 

products.  It seems so petty to do so, considering the number of hours they have invested in it 

and the clear strides many have made in learning.  However, after all the students have watched  

their peers' videos, I leave it up to the 4 student-leaders in each class to choose how they would 

like to assess their skits.   Who better to assess than the 4 people who have seen everyone's 

efforts from beginning to end?  I guide them in rubric creation, whether they would like to have 



the students do self-evaluation, whether they would like to wield that power themselves, or both.   

Rarely are marks an issue for these skits as these numbers count as "participation" and are not 

weighed heavily in the greater scheme of things.    Marks assigned by the 4 student-leaders are 

always quite high, though surprisingly not as high as I would imagine.  In fact, sometimes I've 

had to increase the modest marks they give themselves.  The videos are always excellent and 

very watchable and recently, because of advances and accessibility to technology, professionally 

produced.  This activity endures in the minds of my learners and there is great satisfaction from 

having completed the project on time.  In fact, their Macbeth Unit Exam is worth way more in 

terms of a percentage, but nobody ever comes back to me years hence to tell me how well they 

remembered that huge Macbeth exam; but they do tell me they fondly remember their Macbeth 

Skit.  Their learning was meaningful, promoted social connections because of the many hours 

goofing around together while waiting for filming...and made for good memories.











